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BACKGROUND 
 

Context of Principal Preparation in the School District of Philadelphia 
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Beyond Islands of Excellence: What Districts Can Do to 
Improve Instruction and Achievement in All Schools – A Leadership Brief 

, 

Declaration of Education “We believe…[t]o 
improve educational outcomes for all students, every school must have a qualified principal who 
is an instructional leader.”

Program design 

Aspiring Leaders

Developing Leaders

Emerging Leaders
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sustainable

Aspects of program design tailored to district needs 

 Targeted recruitment of diverse pool of candidates: 

 Rigorous selection of potential high school principal candidates:

 Standards-based assessments of leadership skills and individualized learning plans: 

 Jointly designed coursework and internships:

 Mentoring supports: 
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Conceptual model of PHSLP 

Figure 1: Logic model for the Philadelphia High School Leadership Project  
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EVALUATION RESEARCH METHODOLOGY 
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Table 1: PHSLP objectives and performance measures  
Objectives Performance measures 

1. Recruitment   

 

 
 

2. Selection  

 

3. Standardized assessment 
of educational skills 

 

 

4. Coursework and 
Internships 

 

 

 
 

5. Placement and retention  

 

 

6. Coaching and ongoing 
support 
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Core Research Questions 
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Table 2: Data collection for 2009–2010  
Data Type 2009–2010 N  

Archival 
Data 

 
 
 
o 
o 

 
 
o 
o 
o 
o 
o 
o 
o 

 
 

Interviews  
 
 

Observations  
 
 
 
 

Participant 
Feedback 
Summary 
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SECOND YEAR FINDINGS [October 1, 2009 – September 30, 2010] 
 

Recruitment (of Cohort II participants) 

 
Table 3: Comparison of applications in Years 1 and 2 

Total 
number of 
applicants 

Applicants from 
minority 
backgrounds 

Percent increase 
in number of 
applications 

Percent increase in the 
number of minority 
applications 

Goal 
Year 1 
Year 2 
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Figure 2: Cohort II applicants’ sources of information  

Administrator

42%

Flyer/Email

19%

Cohort  I  participant

15%

Colleague

8%

Graduate  advisor

4%

Union

4%

NASSP

4%

Unknown

4%

How  applicants  heard  about  PHSLP  (n=26)
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We have had leadership changes in the district. The CAO changed and this affected the 
recruitment process… and this is a difficult job… being a high school principal. Few 
people want to do it. It is a 24/7 job with few incentives. 

People that would qualify as candidates, they already function in key positions in a 
building. To have that person leave your building for a period of time for a principal is 
very difficult. Maybe if there were larger blocks of time served at host schools, maybe 
more qualified candidates would apply for it. I think sometimes people don't want to take 
a chance of losing a position or losing a role in a school, of losing their status by moving 
into this internship, so it's difficult. There's a degree of not real risk, but perceived risk. 
 
It is a difficult job, a demanding job. It is not nine to five. Few people want to do it.  

 

We’re going to have to recruit in different ways…We have to establish a culture in the 
district that rewards principals for recognizing talent and for moving them along. 

We need to get out the word earlier, set the foundation and work with the regional 
superintendents and the principals. I was very pleased by the turnout in terms of racial 
ethnic diversity, although I would like to see more Asians, Latinos and Latinas 
applying—so reaching out to underrepresented minority candidates. Also interestingly 
fewer men apply. 

  
Selection (of Cohort II participants)
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Table 4: Applicant backgrounds and selection rubric scores 
 Applicants (N=26) Selected Participants (N=12) 

DL (n=18) AL (n=8) DL (n=9) AL (n=3) 
Age 

Gender 

Race/  
Ethnicity 

Teaching 
Experience 
Undergraduate 
GPA 
Graduate 
GPA* 
Certifying 
Institutions  
(DLs only) 

agonzaga
Marked set by agonzaga

agonzaga
Marked set by agonzaga

agonzaga
Marked set by agonzaga

agonzaga
Marked set by agonzaga
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Table 5: Mean scores on application items by acceptance status 
Application item Rejected Accepted  
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Figure 3: Differences between cohorts in average age and years of teaching 

Figure 4: Differences between cohorts in GPA
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Curriculum  

 
Table 6: Fall 2009:  Instructional Leadership and Resource Management 

Knowing 

Knowing

Growing
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School Law, Professional Development, and Supervision

Work Session  
Presentations 

She is very even so it works well for the class and also because she has done every level 
of the school district from teacher to principal to regional to superintendent…She just 
has a wealth of knowledge and gives a very broad perspective.  
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Figure 5: Fall 2009 curriculum feedback by session 
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Figure 6: Spring 2010 curriculum feedback by session 
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Table 8: Curriculum sessions and program strands  

PHSLP Curriculum Strands PHSLP Core Strands Curriculum 
Session Semester  
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In the real world you gotta shift gears so fast, it’s not really time management, but maybe 
some course in keeping your wits about you when things change so fast…You have to 
deal with crisis, go through exercises…it’s really that flexibility of thinking…Somehow 
you have to see it to understand how to do it. 

(Host Principal) 

 

Internships 
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Figure 7: Principal interns’ feedback on internship experience  

My host school is a very effective high school. By that I mean the principal is very 
consistent with the programs he has in place. He has taught me a lot about the various 
issues a principal must face each day, communicating with parents and staff members. 
He has allowed me to learn about the school by visiting with teachers in their classrooms 
and at meetings, meet with parent ombudsman, the nurse, and the counselors, as well as 
the security staff. I sit in on meetings with guests who come in the building to meet with 
him. I have also had the experience of going to an expulsion hearing with the assistant 
principal. The principal has also spoken to me about the budget and the action plan. 

(Principal intern) 

In the fall, they (interns) were a little reluctant to use the resources they have available to 
them… They probably could have called more, e-mailed more…but they were really just 
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getting their feet wet. Now, it's different because they're in there in the third cycle and 
they have many more questions. 

(Mentor) 
 

The segmented time periods that you're at your host school…I think it's not always 
beneficial to me, as an intern, not beneficial to my students at all…it doesn't really give 
me a good context of what is going on over a period of time and it doesn't allow me to 
establish relationships at my host school.          

 (Principal intern) 
 
The basic framework of this program, I think, is very good. I think it's been well thought 
out and designed. I think you just may need to have the rubber meet the road more often, 
just for longer periods of times with the internship. 

(Mentor) 
I think the program has done a very good job in that because it has made the most of 
what funding was available. But I think really, ideally, they need to expand it. I just don't 
think it's enough time. They really need more time in a school. 

(Mentor) 
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Assessments  

Figure 8:  NASSP assessment scores for DLs by skill set, 2009–2010
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Figure 9: NASSP data from time point 1 and time point 2  
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lower 

  

  

Figure 10: Differences in self and observer assessments by gender   
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higher
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Figure 11: Mean cohort scores across skill dimensions, face-to-face assessment 
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Figure 12:  Mean cohort scores on portfolio components 
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Figure 13: Mean cohort scores by portfolio presentation components 
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Figure 14: Feedback on mentorship from three internship time points  
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Table 9:  Ratings on host principals and host principal functions by interns

Team/ 
Triad 
group

Guidance on 
Instructional 
leadership 

Fostering 
personal 
growth 

Fostering 
professional 
growth 

Sharing & 
modeling 
knowledge & 
skills 

Mentoring 
strategies 

Team 1 

Team 2 

Team 3 

Team 4 

Team 5 

Table 10:  Ratings on mentors and mentor functions by interns 

Guidance on 
Instructional 
leadership 

Fostering 
personal 
growth 

Fostering 
professional 
growth 

Sharing & 
modeling 
knowledge & 
skills 

Mentoring 
strategies 

Team 1 

Team 2 

Team 3 

Team 4 

Team 5 
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My mentor and I meet monthly to discuss the program and future plans. He is cordial and 
helpful and open about the pluses and minuses of the position.

 
My mentor has been very supportive and has provided me with many good ideas and 
suggestions for my leadership plan. I am involved in more parent participation and he 
has given me several ideas that I am working on.  

 

He shows me a lot of things that I would not be exposed to, like things you know, what 
special education involves. Just concrete things in a school that you don’t get in your 
coursework 

My Host Principal has given me a variety of leadership tasks but limits the sharing of 
certain information. His feedback has been positive and constructive. 
 

In general, the program needs to make sure that mentors are supportive listeners because 
interns face a lot of challenges…If they would listen more and talk less about their own 
successes.  

At first I was a little unsure enough but now I think we have a decent relationship. 

 
I think we have a good working relationship. I do have to ask, “What do you want me to 
do?” because he gets so involved in everything that’s going on, it’s easy to forget that 
I’m there. But I do think we have a good working relationship.  

They need more hands-on experience. They need maybe to be there, even early on. What I 
said to the protégés in the very beginning, I said do not expect to go to your school and 
have your host principal standing there waiting to hand you these assignments. And you 
can't follow the principal around. That's never going to happen. You need to find out 
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where there's need, pick up something where there's need, wherever he needs an extra set 
of hands to help on a particular project and try to look at that as though it's a project and 
that, at the end, you're going to have some sort of product to show for it. And I said 
always use like your change model design, when you're looking at things like that. And 
that's how you effect change. That's how you bring something to the school. 
 
The host principal set the tone in the building in a very positive way, so everyone is wide 
open to have them and welcome them and let them …really get a sense of what’s going on. 
 

Placement 
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Table 11: PHSLP ELs building administrator placement schools  

Grades:
Race/Ethnicity:

Economically Disadvantaged:
AYP Status:
Grades:
Race/Ethnicity:

Economically Disadvantaged: 
AYP Status:
Grades:
Race/Ethnicity:

Economically Disadvantaged:
AYP Status:
Grades:
Race/Ethnicity:

Economically Disadvantaged:
AYP Status:
Grades:
Race/Ethnicity:

Economically Disadvantaged:
AYP Status:
Grades:
Race/Ethnicity:

Economically Disadvantaged:
AYP Status:
Grades:
Race/Ethnicity:

Economically Disadvantaged:
AYP Status:
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Program partnerships 

I think some of the challenges have been in communication. We haven’t all had the same 
level of updates on program development and it helps to have some consistent time for 
that.  

Since we’re in different locations and have different lives going on outside of this, that  
we need to really work hard to communicate clearly and completely with one another 
around what’s happening. 
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A challenge, and I think this is a natural byproduct of these kinds of projects…it is that of 
establishing smooth, operational procedures. When we first started we didn’t have all 
project staff that had been identified. So I think it makes things a little uneasy. But I see 
that lessening as we proceed. 

 
As a team, I think that we really authentically like each other. We learn from each other. 
There are always egos involved, but I think it is positive ego. And we really are doing this 
because we want to make the schools better, and so we want to work well together. And 
that’s been so rewarding and exciting. 
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I think the receptivity is in the partnership to input, and ideas from one another have 
been very positive. 
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DISCUSSION AND RECOMMENDATIONS 

Recruitment 
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Selection 

Curriculum 
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Internships 

Assessments 
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Mentorship 
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Placement and retention of new principals 
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Program partnerships 
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Conclusions 
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APPENDICES 

 



PHILADELPHIA SCHOOL LEADERSHIP PROJECT 
Cohort II Application Form  

 

 

Application and 
References due 

February 1, 

Instructions:

I.  General Information 



PHILADELPHIA SCHOOL LEADERSHIP PROJECT 
Cohort II Application Form  

 

Application and 
References due 

February 1, 

II.  References

The applicant is responsible for collecting and returning the confidentially sealed and 
signed envelopes with the application by the due date.

III.  Education

 
 
 



PHILADELPHIA SCHOOL LEADERSHIP PROJECT 
Cohort II Application Form  

 

Application and 
References due 

February 1, 

IV.  Professional Development

 
 
 

V.   Written Narrative.

A. Why would you like to participate in the PHSLP. 

B. How does your background and experience qualify you for the program.   
 C. The successes you’ve had as an educator thus far. 

D. The skills and knowledge you think are needed to become an effective school leader. 

Narrative format guidelines

Failure to follow these guidelines will result in your application being disqualified. 

Applicant Signature Date



PHILADELPHIA HIGH SCHOOL LEADERSHIP PROJECT 
 

 
 

 
 

 Aspiring Leaders:

 Developing Leaders: 

Emerging Leaders

 

References will be strictly confidential

 

IMPORTANT: Please complete the reference form (see reverse) and return in a confidentially 

sealed and signed envelope to the applicant requesting your reference. 

Applicants will return your reference to this office along with their application. 

 



PHILADELPHIA HIGH SCHOOL LEADERSHIP PROJECT 
 

 
 

 
 

CONFIDENTIAL 

COMPLETE AND RETURN TO THE REQUESTING APPLICANT IN A CONFIDENTIALLY SEALED 
AND SIGNED ENVELOPE.

Your cooperation is requested to ensure this reference is returned in a timely manner. A candidate's status is 
dependent upon your timely response. 



 
PHSLP Cohort II -- Phase II Interview  

 
Candidate’s Name            
Interviewer’s Name:           
Date        

Total 
possible 

score 

Score Question 1: a) b)

5 
a)

5

b)

 
 
 

10 Comments: 

  Question 2: a)  
b)

5
a)   

parents students

5

b)
o 

o 
o 

10 Comments: 
 
 
 

  Question 3: a)
b)

5 a)
 

5 b)
 

10 Comments: 
 



 Communication Skills:

5 Comments: 
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 Do you have any obligations that may interfere with PHSLP summer, extended day/evening 
meetings, classes, or activities? 
 
 
 

 Should the internship schedule change to include the summer program in 2011, is there 
anything that could prevent your being in the program? 
 
 
 

 



 
 
 

WRITING SAMPLE 
 

1. Use the prompt below to create a writing sample in letter format.  Please 
use today’s date on the letter. 

2. You will have approximately 45 minutes to complete your writing.  You are 
welcome to use the resources available within Microsoft Word on your 
computer. 

3. Save the letter to the desktop before printing. 
4. Print the letter and sign it. 
5. When you have finished, give your paper to one of the proctors. 

 
 
 
 

Prompt  
The Principal’s letter 

 

You are the new principal of Lehigh High School, a comprehensive high school 
in the School District of Philadelphia.  Write a letter to the parents and 
community introducing yourself.  Include in the letter your background and 
experiences in education and your vision and goals for the school as the new 
principal. 
 
 



PHILADELPHIA HIGH SCHOOL LEADERSHIP PROJECT 

Total Score:      /25 

Score 
 

Word Choice 

 

Vision 

 

Organization 

Score  

 

Grammar 



Directions for Developing the Individualized Leadership Plan (ILP) 

Purpose 

 
Stage I 

 Strength
 Competency
 Development Zone

 Noticeable Problem Area
 Derailer
 Not Observed

 , 
please submit the partially completed ILP electronically to Marcia Schulman 
(mschulman@philasd.org) no later than November 25, 2009. 

 

Stage II 

December 9, 2009

1. ILP template: 
 Competency level:

 Data source(s):

 Field-based experience:

 Product:

 Products:



1. Setting 
Instructional 

Direction 

 
 

 

 

 

 

 

 

2. Teamwork  

 

 



3. Sensitivity  

 

 

 

 

 
4. Judgment  

 

 

 

5. Results 
Orientation 

 
 

 



 

6. Organization 
Ability 

 

 
 

 

 

 

7. Oral & 
Written 

Communication  

 

 

 
 

 



8. Developing 
Others 

 

 

 

9. 
Understanding 
own Strengths 

and Weaknesses 

 

 

 
 
 

10. Community  

 

 

 

 



ILP DATA SUMMARY 

ILP Phase I Rating by Rater Role Self 
Host 
principal Mentor Overall 

Setting Instructional Direction 

Teamwork 

Sensitivity 



Judgment 

Results Orientation 

Organization Ability 

Oral and Written Communication 

     



Developing Others 

Understanding Own Strengths and Weaknesses 

Community 



PHSLP Required Product Descriptions 

 
1. Professional Vision Statement

2. Organizational audit 

3. School Improvement Plan

4. PLC Development Plan 

5. Instructional Analysis and Feedback 

6. Professional Development Plan 

 



Educational 
Leadership 

1. Setting 
Instructional 
Direction 

 
 

 
 

 

 
 

 

2. Teamwork  
 

 
3. Sensitivity  

 

 

 

 

 

Resolving 
Complex 
Problems 

4. Judgment  
 

 

 
5. Results 
Orientation 

 
 
 

 

6. Organization 
Ability 

 

 
 
 



 
 

Communication 
Skills 

7. Oral & 
Written 
Communication  

 
 

 
 

 
8. Developing 
Others 

 
 

 

Developing Self 
and Others 

9. 
Understanding 
own Strengths 
and Weaknesses 

 
 

 
 
 

10. Community  
 

 
 
 



  
1 



  
2 



  
3 
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