Building Bridges from Pre-Service
to In-Service Teaching: Lessons
Learned from the Field

Alyssa Blasko, M.Ed
Kristi Morin, Ph.D., BCBA-D
Grace Murphy, M.A

LEHIGH




Agenda

 Introductions
* Project STAY at a Glance
* Focus Groups on Induction Programs

 Advice and Possible Solutions for Induction
 (Observations of New Teachers
 Advice for Teacher Educators
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Let's Get to Know You

e Name
e \Where are you from?
e Yourrole
(teacher, administrator, faculty member)
e Your experience with induction programs
for new teachers?
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Project
STAY
at a Glance




Purpose

To develop an induction
model that is specially
designed to meet the
unique needs of beginning
teachers of children with
autism who work in high
needs schools or districts.




Rationale

High needs schools have a much higher
rate of turnover, with less resources and
support for beginning teachers.

Beginning teachers of children with
autism are less likely to feel prepared to
teach and more likely to experience
stress or burnout.

An effective induction model can
help beginning teachers feel
supported and increase retention.



Project STAY Timeline

YEAR 1 YEAR 2 YEAR 3 YEAR 4
2021-2022 2022-2023 2023-2024 2024-2025
 Classroom * Develop initial + Implement STAY * Implement STAY
observations draft of Project with 5 with 11 mentor/

* Focus groups with STAY induction mentor/novice novice teacher
beginning program teacher dyads dyads (RCT)
teachers,
experienced
teachers,

administrators, and
district specialists

UNTITVERSTITY

B LEHIGH & STAY



Project STAY

Components

. Mentor support

Initial and ongoing training

. Observation of exemplary

teaching

. Formative assessment of

teaching practice

. Participation in a network




What About Your
EEW%A?QJCPQe'your experience with any of

7 -4 the five components as positive or
” negative”? Why?
, e \What component(s) did you find the most
useful?

e \What component(s) do you wish were a part
of your induction program?
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Our Focus Today

Focus Classroom

B Groups [l Observations NS
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Focus Groups

Identified
Described challenges to Discussed
their induction feasibility of
induction programming Project STAY
- programming . that was . induction -
experience unique to program
working in a components
high-needs
school
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Mentor Support

Experience Challenges

4 N 4 N
e All participants had e Lack of qualified staff

some form of mentor
support

e Different locations

e Misalignment of
e Activities completed with experience
a mentor were mostly L@k et e e

logistical in nature financial incentives
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Initial and Ongoing Training

Experience Challenges
4 N 4

e All participants had e Lack of autism specific
some form of initial and trainings

ongoing training

Lack of autonomy and

Topics: VB-MAPP, choice

Extended School Year, Misalignment of training
and general education schedule

curriculum updates Missed trainings

o /
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Observation of Exemplary Teaching

Experience

/

.

e Frequency: 1 outof 7 h
focus group participants

e Documentation: double
entry journal

e Debrief: within a few

Challenges

/

e Different locations
e Lack of qualified staff

e Lack of time and
coverage

days

.

/
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Formative Assessment of Teaching

Experience Challenges

Frequency: 2 out of 7 A 4
focus group participants e Different locations

Documentation: aligned e Formal vs informal
with state documentation

requirements e Lack of time and
coverage

6
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Debrief: immediate




Participation in a Network

Experience
4 N

e Frequency: 2 out of 7
teachers participated in a
work-related meetings
with other teachers

e No teachers participated
in an informal network

Suggestions

o 4/

\

e Formal vs informal
e [ime and commitment

e Platforms: GroupMe,
text

e Have a moderator
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What About Your
5 EQO%'P&‘@& experiences spark a new

memory you haven't shared?

s

e Do any of these challenges ring true for you
and your school/district?

e \What adaptations have you made to make
these components feasible in your
schools/districts?

4
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Advice and Possible Solutions

Build Into Professional Develop Buy-In Proximity and
Contract Hours Development and Incentives Accessibility
e Mentor meetings e Build choice into e Recognition e Use Zoom for regular
e Time to observe training selections systems for mentor meetings
mentors/mentees e Record sessions for excellent mentors when needed
e Time for debriefing mid-year hires and mentees who e Plan for at least one
meetings after e Teach skills that meet goals in-person mentor
observations educators can e Financial incentive meeting per month
e Network activities implement in the equivalent to the e Use video recordings
e Trainings on how to classroom time commitment of or Zoom sessions for
be a mentor immediately being a mentor observations
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Have you tried any of these solutions?

Build Into Professional Develop Buy-In Proximity and
Contract Hours Development and Incentives Accessibility
e Mentor meetings e Build choice into e Recognition e Use Zoom for regular
e Time to observe training selections systems for mentor meetings
mentors/mentees e Record sessions for excellent mentors when needed
e Time for debriefing mid-year hires and mentees who e Plan for at least one
meetings after e Teach skills that meet goals in-person mentor
observations educators can e Financial incentive meeting per month
e Network activities implement in the equivalent to the e Use video recordings
e Trainings on how to classroom time commitment of or Zoom sessions for
be a mentor immediately being a mentor observations
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Classroom Observations

) Minimum of 5 val havior
! Spemal. hours long - ?nl:rlltaegelre:t, °
educators in evidence based
their first 3 One on one practices,
years of interviews with classroom
with at least All classrooms relatior;ship Wit|h
paraprofessionals,
3:;&2::::2:: were located in data collection,
high needs and classroom
schools layout/setup
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Behavior Management

Effective Teaching Practices

/
e Rapport building

e General praise

e Provision of choice

.

~

Areas for Growth

"o

Proactively stating behavioral
expectations

De-escalating aggressive behavior

Providing a variety of behavior
specific praise

Remaining consistent with
reinforcement systems

\

/
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Follow the
directions

Work quietly
and do not

- your classmates
and teachers

Listen when
others are

% LEHIGH
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BUINTHAYOUR
BEEABUCKS,

2 — Replace your Pencil

3 — flad Piece of candy

5 — 1 snack a day (level 1)

5 — 5 minutes exira bregk.

5 — Chance o Lucky Beez Jor } Por
5 — 5 minutes in a +eachers chair

5 — 5 minutes on balance bl

10 — Use a colored pencil for 1 subject

10 — Use an erasable pen for 1 subject

10 — Replace your point sheet

10 — 15 minutes on +eachers chair (e working)
10 — 15 minutes on balance ball (uhie working)
10 — 5 minute free choice break. (np vigeo gares)
15 — 10 minutes on Computer (level 3 or 4)

15 — 10 minutes in Sensory Station
15 — 10 minutes with Sensory Puty
20- 10 minute free choice bregk. (
20 — Use an erasable pen for the .
20 — Use a colored pencil fop

20 games)
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Evidence Based Practices

Effective Teaching Practices Areas for Growth

- I /e Incorporating visual supports and

e Provided multiple schedules

opportunities to respond Using error correction procedures

correctly
e Used advanced warning

for transitions Implementing a prompting hierarchy

Remaining consistent with wait timey

Modeling appropriate responses
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Classroom Environment and Paraprofessionals

Effective Teaching Practices Areas for Growth
4 )

e Implementing a team schedule to
effectively manage inclusion, related

e Demonstrated respect service providers, and
for students and staff paraprofessionals

L _ e Develop routine communication with
e Enthusiastic interactions staff

with students

6
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e \Warm and welcoming
environment
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Data Collection and Classroom Set Up

Effective Teaching Practices

& Collected data related to I
IEP goals and data
collection methods were
appropriate

Materials were organized
and accessible by staff
members

e Reinforcers were organized
and out of reach from

\_ students %




L

UNTITVERSTITY

LEHIGH 9; STAY

Supporting Teachers of Autism in Years 1-3



LEHIGH

UNT V ERS

I TY

I want
40 JV}/
qgu/ﬂ

[
I ’/‘CC/
upset |

Frem—
Its

Im
Sorry

I'm
0Ka y-

Moy I

Qa
hm :ui’e

I feel
frustratel

fairness

Vs
5 e
. < e
o as Hietoe : ¥ ok ¥ o
e & column curiosity | n0cunal mcosopc | dee levastoted f gardian]
= oo
T L weaiblazer || custodian | 3P3% boler o R
quarel cotastroe | chaciky Cutious expond  Yromosauus Monpuietes postpon®d  oec ation
o stified
nuisance obsecve | folktale Precpifation RLCE UL P Hanukkaln i comouf!
ccplexed: supervise MM suspicious | constellati
o epesers O G +radition o
o institete |
s gy koo dingl | ascok sorp. Jiss aBetter Ghoice
i
- < ; ‘
ospotonol | content | S s mogic upstane, | “Y | tnecopist
 Consei i
clusk
dstracieg Splash humorous | ounctuation
total unfortunately sunmarize. H
evaporate, ie P
cotbned esoved [l "D ] dinmer latk - X0lot b acti
@ r exposttion o &
T Stondacd i
ar  [enmoutc [ O N o de o ¥ i
s
o Ca T Strategy
y 3 :
brilignt  orgenisms et : Divore
- iorger W ypottesis T
ol feco e +ypical
gymndsﬁc_s “ranspitation remester | e, retar wvore r: 2
v o0 &
e [T i menof0h | | qeprobal parasise
Iypothemmia | \
lipuid (e STy (S —— -
Qo oouoded NS iate deception
sol G !
L | TV ™ quintes = dosessed SUpecintengr] forpoise. e
Hirnelay de i .‘.'mg Subjec
m=i

S TAY

Supporting Teachers of Autism in Years 1-3



Advice for Teacher Educators

Pre-Service Educators School Administrators
e ™ /e Provide authentic ™

e Explicitly model and role professional development

play to teach evidence- e Build in time for planning

based practices and collaborating with
staff

e Provide training on how Provide training
to manage and instruct opportunities for staff

staff Structure schedules for
\ J mentor/mentee work time /
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What Advice Can You Share?

-

Pre-Service Educators

~

-

School Administrators




Questions?

Contact
Kristi Morin

stay@lehigh.edu
610-758-6223



mailto:stay@lehigh.edu

Project STAY is funded by the Institute of Education Sciences,
U.S. Department of Education, through Grant # R324B210017
to the Center for Promoting Research to Practice at Lehigh
University. The opinions expressed are those of the authors
and do not represent views of the Institute or the U.S.
Department of Education.

For more information about Project STAY, visit the website at
https://ed.lehigh.edu/center-for-promoting-research-to-practice/stay
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